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ion oI acadexic and veocatienal curriculaz can af
2ducdtion:l enrollzent over and above the 2ffects o the individual,
interperscnal, and envircnmental factors tha:t have sreviouslvy heen

al, 1978).

zven 1clding constant students original intentions, sccioceconcmic back-

curricula. High schools are occasionallv orzanized in such a wav that

57u¢2nts In these currtcula are coopletely segregated IroT one another;
Ihe currilulas are then Institotionalized Inm serarate school tvpes. This
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Ine nigh schcel organization on further educational enrollzent of studen

nas oroduced very weas results -- nothing presently «nown about high

3ut the avallioie studles have focussed on the organizational feature

v

and resodurces of sthonis; because the groat majority of American high
5INC0Ls 2@05T2S Lo 4 single, Feneral-puricse t¥pe oI scghcoi, variation

-

inotne oublis purposes of s5choois nas aot deen considered.

s5Tuclies I secondary schooling in other :cuniries often show substantial

ecs further
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found, End acadezic abiiity, students In college preparatory curricula

oocontrase,

»d college than are those in zeneral or vocational
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of college attendance than those of ordinary schools, even with other
Sacraors (melipddn rud s urriculim and faitizl int < sY held
+dactaoTs \-...».-LL.J...g students CUITigulil &an iaitis latentlons; neld
csnstant; and We expect gracuates of vocaticunal high schools %o have lower

Tates of college attendance, again with othel factors held coastant. Qur
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Theoreri zal Model
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The philosophy of differentiated curricula and schools holds rhat
educaridnal svstens are zore efficient whea those who are unlikely to

continue in school are prepared to enter the .abor forve, and those who

dave the 3piliey can learn more rapidlw. In this wicw, whern vocatioral
pregrans are sufficiently specialized, thew have the resouvces o xeep

up with labor zarket needs, to update eguipment and techniques that

triinees use, and o provide organizaticnal links to emplovrers and poss-

raining opvortunities. Sizilari:, when zollege preparatorw

it

c3rams ar: sufficiently specialized, thew have the resources to srovide
% ; t k :
college ceedit tarough advenced placezen< zrograms, 1o sreseat advanced

material and study methods, and o srovide vecvuiting Links to the svsten

J
-

nignher =2ducation.



&~

43}

o]
)
rt
’.J
t
b
g
wn
O
rh
.
'l
rn
rty

zalitaria erentiated curricula point £o a number
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nezative counsequences o cll<ge curricula on their students.
General and wvocational curricula reduce encouragement from. parents and

teachers for postsecondary schooling. Since this discouragement is

rt

independent of student's grades and study efforts, Bowers, et al (1977)

argue that it results from the stigma attached to a vocational curriculunm.
General and vocaticnal curricula reduce contact of their students with

Sy : b T = -t st 1 T “rad oy oo ' &

iriends who plan Zurther schooling and lower :their students self-concept
(Alexander and Mcdill, 1976). Such curricula, 5y identifving veccaticnal
and zeneral srtudents as readv tc work, lower their students' postseccudary
educational goals, and by this means, reduce their later educational

Y .
dttainments.

when the nigh school zurricula beccme so specialized that scheol

o

]
adl

o
rn
re,
[
g}

insti:vte separate high schools exclusively o incorporate one
or anotner tyge of curriculum, the oppcsing effects of the curricula
could beccme more intense. On the one hand, a vocational school with

nmanT occupational specialties could —ore eflectively or

"

nize irs teaching

Tesources, so 4as t¢ train for locallv-ueeded skills, rather than provide

busv-worx 0 occupr the time c¢f those whoe den't do well in more demanding

acudemic courses. Un the other hand, tie work-oviented identitv applied
...... ;

Lo sradudies ol sudh achuuis Ls wore difficulc to evaace, so that the

stigmatizing effact of cthe schecel is also stronger.
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Cellege preparazcry curricula can also have sozewhat different
effects when separately incorporated in a single-purpose high schcol.
w«hile the teaching methods and resources could benefit from speciaiization,

L4
just as in vocational sthools, the idencitv-conferriag function of the

(23]

school chartzsr operates in a dual =anner. irst, the school confers
¢ollege-tound status on every student, raising bv default the educational

gcals of students whose plans were previously unformed. Second, even

tiough the average students in such schools would probably have lower

jraces and class rank than thev would in cemprehensive hign schools,

tney should be protected from the negative consequences of their performaance

J
rey

ite reputaticn conferred on thexm by their school (Bassis, 1977).

This studv will examine the influence of high schecol curricula and
Charlers on two studznt educational ocutcomes: first, on earollment in
acaceaic programs of higher education (i.e., two-vear and four-vear collége
students in academic programs taking two or more years to complete) and

second, on enrojlment in postsecondarv educational or training programs

fi.e.. tde-vear and four vear colleges; postsecondary trade, vocational,

milit , and business schocls; and manpower or on-the-iob training or
sporenticeships). At some point during the first four and one-half vears
after high school, 53 percent of the high school class of 1972 =nrolled

S oan acacenic program, while 32 perceut partlicipdated in the more broadlv

[N
"~

v
vy,

defined training programs. Excluding those who definitel- did enroll ia
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afi acadexic prograz duriag this period, 44 percent participated ia scze

(1)

other-forz oI training in or cut of school. A zuzber of factors

T

contribute to an iandividual participating in education and trairning

aguish the

1%
rh
rnm
0
(g}
ot
w
O
th
(8s
W
1]
o
[
Qqu
ot

P

afzer nigh school, sc in corder to dist

controlied in the statistical analvsis.

The dula needed for this study come from the National Lonzitudinal

~4

wdw of the #igh School Class of 1972 (WLS 72). T
oI the studv maxes 1t possible to relate the later postsecrndary enroli-
Zenls and prograzs to the prior attitudes, aspirations, demogravhic
bacxgrounds, and high schecol experiences of a large sample of nigh school
seniors.  The base-vear scrmple contains cover 16,002 seniors in over 1,000
nigh schools of all tvpes, including public, private, and church-affiliated
140 schoois. After rthe bave vear survey iz 1972, three rfollowup survevs
wer2 conducted, with an 87 percent retenticn rate smong the original
respondents bv 1976, This retention rate is wverv high by survev standards,
and rzduces the bias known to result from the grcuater ease of tracing

2ol exe students. (See Levinsohn, et a1, 1978 f.r furrher information

‘1. nne “L3 Zata H4ase.)
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Since there is no direct zeasure of school type in the NLS scheool
guesticnnaire, a auzmber of school attributes were exazined on a
case-br-case basis to decide on a school's tvpe. College preparatory
hizh schools were those with 100 p.:rcent of their students enrolled iz
an academic curriculum, that did not offer any vocational courses, that
received no federal funds from participation in éhe Vocational Education
Acrt of 1963, and that «ffered advanced placement or Qther college level
courses. This definition resulted in identifying fourteen coliege
preparatory schoois with base-vear participants, of which two were
orivate and non-Cathelic, four were public, and eignt were Catholic.
Jiten the names of these high schools would include descriptive words
" "university,' ''preparatory,” or "academy" in their title.

These s

g

hools enrolled only 244

w

ampie nembers, who, when weignted
represent less chan two percent of thz 1972 high school senior population.
Nearly fifty high schools in tihe NLS sample conforz to the legal
definition of "area wvocational education schools" as provided in the
Vocarional Fducation Amendments of 1968. However, this definition
{ncludes not or.y specialized high schnools, but also comprehensive nizsh
scacols whicw provide '"vccational education in no less than five
occﬁpational fields to persons who are available for full-:ime study in

~

sreparation for entering the labor marxet'" (U.S. Office of Education, 1972).

A aumber of similar school features were examined in order to exclude

corrorehensive hizh schools, resulting in identifving sixteen spezialized

I

O
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vocatiornal nigh schools, on2 of which was Tatnolic. These s:ho. is

eanrclled only 256 sample zmexbers, <ho, when w ighted, represent s3lignTle
zore than one perceat cf the 1972 senior population.

Tre following wvariables were used for this study (ibtreviations of
itex nazes appear in parentheses):

1. So:zioeconcmic background (SES). The SIS measure is based .o a

ccmposize of father's education, mother's educatiecn, student-repornad

parental Iincome, and a household item index. <Zarlier factor analvses
nave shown a common factor with roughly equal loadings cn these itexs.

ine standardized items, in some cases imputed as means of suboonulizions,

were simply averaged to .orm an SES index (Appendix C, Levinmsabn, ez al,
1978).

2. Academic sbility (AcAbil). The spring 1572 buase-venr ol
collection included an hour-long battery of items, from which .n ibili TV

Zoxposite was constructed based on four equallv-weizhted scand.rdiczed

(a4

2sts: reading, matnematics, vocabulary, and letter groups (Levinsoin,

et al, 1978; Fetters and Melone, 1378).

-
1 -

3. lMNuzmber of siblings (Sibs). The second followup surwvew in 19
asxe! for the number of older brothers and sisters and the rumher of

vounger brothers and sisters. The sum of these itexs normallw consticzute

the number of sibliags variable, but .: these items were miss - auz, Lae

hase wear item asking about the number of brothers and sisters Zenendent

on vour parents for support was substituted.

ERIC
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<. High school grades (Grades). High school'g:ades were reported
on the student record infcrmation:form in a variety of grading systems
and were conﬁer:ed s a cozmon metric bv a zon-lirear cegression method

5. College or vocational-technical plans in twelfth g;ade (Co> 72
The base vear Surﬁey asked Icr the nignest level of education
the student planned to obttain, 2lans for junior college or further were
coded colizzw, while plans for business or vocational school were coded
as a separate dummr variable. If this item was nissing, the first

Zollowup question about how far in school the student actually would get

. Colleze or vccational-technical plans before tenth grade (Col 68
or VT %8). The NLS began in the spring of 1972, so onlvy a retrospective
approximation of c~llege plans before that is pussibla. The base-vear

survev asked when the restondent had dJecided w~hether or not to go to

0

zollege. or those who had decided belore teath grade, the 1972 ~lan:
were -aken ro be the earlier plans. There is an obvious bias toward
consistencv with present plans (Kolstad, .963), znd there are restricted
scssibilicies for later change 1ia this wariable, but plans before high

school affect curriculum chelce and consequently need to be controlled.

7. Acdcenic enrollment {rom 1972 to 1976 (AcEnrn~li). Nearlv thirty

{

itrems {rom three followup survevs were examined in order %o determine

undergraduate enrollments in academic college programs fecr =ach vea



- ' AN

Setween Qctober 1472 and Octckber 1976, accecrding to the nesessarily

[$2]

elabcrate preocedures developed bv Bruce Eckland, er al (1979). Academic
AY ——— —

<nrollzent iz this period was defined by academic earollment in anv
scheol ar aay time during the fou:r vears. The other respondents were

.
classified as never enrc 'eod only if thev defini;ely reported ot
enrnlliag duriag :the entire pefiod, leaving eleven percent unclassified
due to zissing information.

. Postsecondary tr  .lng ‘rom 1972 co 1976 (PsTrain). \Nine
additional items from the three followup survevys were examined to determine
participat:on in postsecon<.ry training, defired as any of the follcwing:
icacdenic enrcllzent; vocational enrollment in two-vear or other schools;

specialized military training »f at lear: four.wzeks du :-ion; cn-the-job

or manpcwer training; or registered appreaticeships.

Mode1l

pas

Statistica

This studv follcws the gzeneral | "ocedures of previous research on
ecducational attainment (Alexander and Eckland, 1975; Velez and Rosenbaunm,

o 978) % specifving a recursive causal orderineg among the variables,
- \\
» . . - . \ kY .
snown in Figure 1, and by using this causal oraerﬁng to estimate a series

O
(24

multiple regression ~quations, as suggested by Alwin and Hauser (1975).
Their suggestion is useful because the difference in each variable's

in successive equaticns indicdies the extent to whnich the

(9]
O
o
rn
e
p
O
»i
W
9]
re
v

.unew interveaing variables mediate the total effect of the prior variables.

o <. .
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The mipiscule proportion of the 1972 high school senior population
enrolivd in specialized high school types guarantees that little
additional variation in aggregate enrollments can be explained by school
type, even if major consequences occur for those who attended such
schools. One advantage of large scale surveys like the 72 NLS is the
ability to obtain data on rare populations. Even though this survey is
very large by most standards, the standard errors of the coefficients
for schocl type will be large because there are sc few cases of students
in specialized high schools. In addition, because there are so over-
wheiningly many saazple mecbers in comprehensive high schools, the
standardized regression coefficients for the specializeq high schools
will be small. Nevertheless the unstandardized regression coefficiexts
are igvarian: with respect to population distributions, and can be directly
ccapared to the ccefficients for college preparatory or ﬁ%?ational-
technical curricula in comprehensive high schools {n order to assess the
impoétance of the effects o% attending a specialized high school.
Fesulls

a. Dpistinctive curricula? Table 1 :resents sorme descriptive

info tion abour student course work in

ct

he different school tvpes and

curricula., If students <cok six classes per week during each sezeszer of

[ g
bl
48
rey
Q
(o4
o]
<4
[}
%
o]
w
(o]

¢ grades nine through Twelve, thew would accumulate a

0t
(@]
0t
[
b

v
L4 1Y
IS
[€})
49
(14}
¢

[

n
cr
n
8}
[
(@)
(2%

)

3
—
r{
[4}]
48}

3
(]
4]
~
»

)]
1y
fu
14
8]
i
u
19
18
[
rey
V)]
{b

1
L
wn
et
{L
3]
wn

varag

ERIC

Aruitoxt provided by Eic:



is rather :ziose -0 this expectation: 47.% semesters for the total
nopulation. There are some differences bv school type and curriculum,
but chey are not large. College-prep studeats in comprenensive high
schools take 44 semesters, while students in college-prep high schools

take 46 semesters. Vocational students in comprenensive high schools

U
U

taxke semester courses, while students in vocational high schocis take
57 courses.

There are moderars diffaerences bv school type and curriculum in the
propor:sion of course work devoted to academic subjects (defined as

science, foreign language, social studies, Eanglish, and mathematics).

College prep students in comprehensive high schools devote 81 percent of

(B

heir studies to acadezic subjects, compared to 84 percent for students in

col..ge-pr2p high schools. Vocational students in comprehensive aiv~
schecls devote 93 percent of their time to academic subjects, comnared to
n7 rsercent Ior students in vocational high schools.

Scnoel tvpes and curricula also show small dififerences in the
nroporiion of course work devoted to vocational training (defined as
agrizulture, Susizess, commerce, distributive 2ducation, nealth occupations,
dustrial arss and occupations, home nzoncmics, and tTtzde occupatiocns).
College-prep students in ccxprehensive nigh schools devote 2 cerceat of

T I0UTrSe wWorL D vwocational subd

[
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nignh schools devote 19 percent of their work to vocational training,
compared to 15 percent among students in v.cational schools.

The three descriptive measures of course work do not reveal
strikingly distinct curricula. Colliege-prep schools deliver slightly
zore acadenic course work than comprehensive high schools to their
colleze-prep students, but most course work still consists of English,
nathematics, and social studies, even for vocational students. Vocational
schools appear less distinctive than college-prep schools, because the
Course Wworx there is less, not more, vocaticnal than the curriculua

delivered to vocational students in comprehensive nhigh schoois. while

te

more rvefined mewsures of course work mizht reveal wavs in which the conteat

-
1

nd intensity of the learning diifer by -chool Zvpe and curriculum to a
greater extent than that shown here, schools can affect students (an

mon-students) in other ways than by what informaticn and skills the

student. Ior direct entry to the labor zmarket or for further stucv at
the colieze level. Callege prep schools and curricula demonstrate :o

ot:er students and non-students snat thev are nct readv for college;

"

PR
wWiln

rocational schools and curricula prcduce 'nigh school graduates

)
O
19
re,
X
[t
(8]
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ducaticnal future. The pudblic gurpose of a scheol can directi a

future, agart froz tne content of scheoiing.
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5. School and Track Membership. Table 2 presentsc the means and

standard deviations of the variables used in this study, weighted to
represent population parameters. The correiations among the variables
are presented in Table 3. The first four lines of Table 4 present the
rezression equations for schoul tvpe and curriculum. The results fc -
college prep curriculum show large influences of SES, abilicty, and early

college plans; small but significant influences 0f race and ethnicicy;

rh

and neglizible influences of gender and number of siblings. The resuits

for vocaticonal or cechnical curricula look similar, except that the
»

re

direction of =ach effect is different and that women are more likely to
2nroll in a vocational curriculum (while gender had no direct influence
on taking a college-prep curricalum).

The resulss of predicting attendance in a specialized college nrep
>r vocatisnai-technical high school parallel the results for curricualuxm,

2xcezt the relaticnships are much weaker. Only a negligiblie one percent

5f the variation i3 such attendance can be exnlained with the eiznht
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though race, ethnicitv,and gender all nave significant influences on

grades.

vocational or business school, get better grades in high school.

ccmprenhensive hizh schools, students in coll

grades, prTobablv because
> 31l other students in
‘Rosensaun, 1976, Ch. 3)

grades, Ior two possible

thdt are easier to zee:,

Iourses, wouic nave aigher grades.

Students who planned early to zo0 to college, or even to a

within

ge prep tracks get nigher

f2a)

their relative performance is being compared

the school, not just the others in their classes
. Vocational track students also get detter

If vocational courses have standards

feascns.

vocacivnal track student:, who take more such

19

Also, II the wvocaticnal program offers

training that suzh students value, they zav work harder than general

¢urrizuium students to z=et their course regquirements.

3.
I
‘r

encding 4 colizge

orep high scheol significantilv lowers the students

2r:de averagze, orodabliv because their relative -erformance is compared o
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plans at the end <f high scheool, the regression coefficients repo:rted
here iadicate the way these factors alter siudeat plans in ways thzy
didn't expect when they started high school, rather than the total
influence 0f the background factors.

The regressions on college plans of seniors in Table 4 shcw that

being Hispani¢, Flach, or male, having higher academic ability, and ccming

rh

L ol har)
PO

wy

+ higher 3ES5 background increase the likelihood of a studert ;laaning
o attand collegs, holding constant plans before high school. The number
of br.thers apd sisters students have is unrelated to their colliege plans.

The regressions 3iso show the effects of high school tvpe and
curricuium on ¢oileze plans, holding constant these background factors
and plans before high school. The results indicate that college-prep
curricula increase the lixkelihood of planning to attend colleze, whiie
vocational or zecnrnical curricula reduce college zcals, as earlier studies
have shown. Jn conirast, the two sciicol =vpes have no additicnal effec:s
on Zhangzinz plans for ccllege. 1t seems likelv that the specialized
scnco.s have ac influence in this case because those who attend such

A problen in analv®ing plans for further vocational training Is tha:z
the cca=parison group 15 mized; {r {iacludes these who plan to atrzead, and

. . s . . . . . .
who later earpll in coliege, aad those who Slan to leeve schocl and wWno

o= - L - -~ T hd - Ld - - -~ - = - ‘. ~
neveT enrIlL .0 2ollegl . In order T3 =ake the ICITar.son ZToUp more
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nozogeneous, danother set of rey oessions was cozmputed, excludinz those

wno definitelv enrolled in an academic course of study in college. ThLese
regressions, reported in Table 5, show a pattern sizmilar to the influences
on college plans, in that being Hispanic, dlack, or zale, having hizher
academic ab{lity, and coming from a higher SES background increase the
likelihood 2f planning furcher vocational training, hnlding constant

pians before high school. However, the influer:es are all weaxer than
those on zoi.ege pians, and the influence of academic ability is consider-

v
-

4217 smaller. In the case of vocational plans, in contras:t to college

.

~lans, the curriculuxn effects are absent; neither college-prep nor
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> pien 0 obtain vocatiomal schoc! zraining., Therzs is a small school

2 Inrcllzent in Higher Zducation. The regressions predicting later
ruTollDent in acadexnic programs of higher education in Table 4 show that
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shown, college preparatory currirula raise the likelihocd of enrollment,
#hile vocational and technical curricuia, designed to prepare students

for the labor market, lower the likel!’.ood of earollment. It was expected
that specia.ized vocational schools would Intensify this depression of
enrollment, but the regression shows no effect. In contrast, attending a
soecialized, college prep high school does have a sigaificant total effect,
ralsing the likeliho: i of academicz 2nrollment about four-tenths as much

48 does a college-prey curriculum.

The third regression adds grades to the prediction of academic enroll-
zment. Since attending a college-prep school depresses grades, the direct
effect of attending this tvpe of high schooi increases, raising the
tikellrood 5f academic enrollment about five-teaths as zuch as does a
Zollege-prec curriculum.

The fourth regressicn adds senicr plans for £ .rther schecoling to the
srediczicn equation. These plans are wvery realistic, so the coefficients
2f zest of the background faczors are =uch raduced. ince students in
coilege-pres schcols generally made their zaiands up earlwv, zhis control
doesn’t much redute the effect of schecol fype, though it does reduce the
effect of college prep curriculum. In this regressiog; thie school effec:
is seven-zenths the size of the curriculum effecre.

. Postseccndary Training. The regressicns predicting all fsrms

- S md - - a P - - Y- - -
I Sostsaccnadary TTaiNi0g anong those wWhce 412 not report enrcilins io an
>
Q VR
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academic college program are reported in Table 5. The first regression
on the basic set of background faczors shows that being Hispanic,
tiack, or nmale, having higher academic Ability, coming from a higher
SES background, having fewer brothers and sisters, and planning early
to go either to a trade or business szhool increases the likelihood of
costsecondary traianing. The overall predictability of the regvession
4nd the size of most effects are much lower for the training equation
than for the academic enrollment equations. The effect of acadenmic
abllitv on training is less than half its eifect on academic enrollment.
The next three equations predicting postsecondary training show
the effects of school typre and curriculu=m, with and without cortrolling
for grades and senior year plans. In each case the school effects are
nezligible, but 2 vocational or technical high school curriculum has a
szmal. depressing influence on the likelihood of pcstsecondarv training.
Jne other finding nhere deserves comment: being female greatly
towers the likelihood of obtaining postsecondary training. There are
w0 pcssible ways this can happen. Wwczen who zarrv and leave the labor
force are less Likely to obtain wvocaticnal trainiag, and women who work

a traditionallv female, often clerical, icbs find that little traini

9]

2
bevcad that provided in high school is regquired (Kolstad, 1977). Middle-

leval nccusations for whizh vocational :raianing is useful tend toc be sex-
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Discussion

To summarirc briefly, this study has examined the effects of school
type and curriculum on high school grades, plans for further schooling,
enroliment in higher educaticn and pestsecondary training. Grades were
found to be lower at college preparatory high schcols and higher at
vocational-technical high schools, indicating that teacher assessmeats
of performance are based on standards relevanl to each school, not on
srandards widelv applicable to any school. Plans for college were found

0 be undife

(o]

ted by school type, probablv because those rare students
who attend specialized hizh schools must decide cn their plans early, and,

due to data lizmitatioms, on those who were initiailv undecided would

s
<

show chianges in plans. Plans for further vocatioral training were
somewnat lowered bv attending a specialized area vocaticnal high school

indicating either that such schools orovided sufficiently avequate

-1
a)
o
-

alng that students no longer felt the . ~ed for more or that such

S

(g

hcols convinced their students they were ready to go to work immediately.

Acadexic enrolizent was found zo be mére frequent as a result of attending
3 Z0l.ege preparatorr high school. ?Postsecondar: :raining, broadly
definel, was found :o0 be unaffected bdv school tvpe.

Schoc.s transfer skills and information to students, buz this is

ncf the only wiv scho. 3 can influence their clienzele. The colliege-prep

currizelam did noz aprpear zarkedly less acadez=i- ia a cozprehensive hizn
szhco. than in 2 specializec coilege ores high school, wer the specialized

R
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school had a positive inflfgace on academic enrollment. Another way
high schools can influence their students is by using their organiza-
tional mandate to change the educational icentify of their students to
"graduates." Specialized college prep high schools identify and confer
elite membership early, while specialized vocational-technical high
schools identify and confer qualifications for middle level occupations.
Further research on effects of these specialized righ schools might
find that college prep graduates attend more selective colleges,
accumulate a larger quantity of college credits during the first four
years, and more frequently enter graduate or professional schools, in
ine with the elite st2tus conferred on them by their high school. TFurther
research might 2iso find that wvocational school graduates are more
frequently emploved, eara zcre, and attend later training programs of
.onger duration than comparable comprehensive hith school graduates,
though the results here may be weaker because the futures these schools
offer are less promisirnz than those offered by continuing to higher

education or by leaving the laber forze Zo marry.



Figure 1. Model of enrollment in higher education and poscsecondary

training.*
SES CP school Grades Coi 72 AcEnroll
Sibs CP track vl 72 PsTrain
AcAbil VT track
Black VT school :
Hispanic
Temale
Col 68 -
VT 68

*See text for explanation of variable abbreviations. Variables ar. ordered
from left to right according to causal sequence. The ordering is determined
by the time frame in which measures are taken or events occur. The model is
fully recursive. Since no argument is presented for cmitting any of the
usual arrows from the model, for convenience they have all been left out of
the figure.

Table 1. Weighted aeans and standard deviations of the proportions of
academic and vocational course work and totul semesters of course

work bv school tvpe and curriculum, for the high school class of 1972.

Proportion of Proportion of Total number  Number
School type and acadexzic courses vocational -ourses of semestars of
curriculum M SD M SD M SD cases
College Prep
Hizh School .840 .076 NVETA .042 45.6 6.4 244
Comprehensive
digh School .730 .137 .124 .094 47.5 21.7 16183
College-prep
Curriculum . .806 .099 .075 .06¢6 43.7  11.7 6872
General
Curriculum 711 .120 .133 .088 6.4 L1.9 5364
Voc-tech
Curriculum .30 .138 .194 L0948 54.6 30.2 3938
Vocational-technical
High Schoo!l .674 . 140 .154 .076 56.6 28.2 256
Total .730 137 124 094 7.6 21.7 16683




: 4]

- Table 2. +eighted zeans, standard deviations, and percentages of missing
cz:es for the entire high school class of 1972 (N =« 16683 and
excluding college attenders in academic programs (N = 9029)

23se-year sample College non-.ttenders
"Variable e SD % Missing e SD % Missirg

SES -.007 .69 0.4 -.249 .58 1.0
Sibs 2.94 1.99 1.4 3.14 2.09 2.4
AcAbil 2.04 .33 4.9 1.90 -.30 5.3
Black .085 .28 0.3 .094 .29 . 0.8
Hispanic .034 .28 0.3 .039 .26 0.8
Fezale .30 .50 0.0 .53 .50 0.4
Col 68 .35 .48 5.8 .19 .3C 9.1
VT 68 .04 .19 5.8 .06 .24 9.1 .
CP school .016 .12 0.0 005 07 0.0
CP track . .46 .50 c.0 23 42 0.4
VT track 4 .4 0.0 38 48 0.4
YT schocl 011 .11 0.3 018 .13 0.0
Grades 4.3 1.9 5.3 3.7 1.8 6.2
Col 72 .58 .49 2.7 .27 b 7.0
vT 72 .20 .40 4.7 .33 W47 7.0
AcEnzoll .53 .50 1.1 - - -
PsTIrain .82 .38 7.1 64 .48 13.5
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Table 4. Sequential regresston model of enrollment {n acadesic courses of study In
r1gier educatfon tor the high school clas. of 1972,

ludependent Varfables

Dfpfﬂdéh{ Vatlables  (omstant  SES  Sibs  AcAbil Black Kisp Fem  Col 68 VT 68 CPechl CPerck ¥Trek VTschl

Grades (ol 72 VT 71

Col Prep Schoal
Col Prep Track
Voe Tech Track
Voo Tech Schuol

High Schuol Gradus
Lilgh Schuol Grades

College Plany 1
College Plans 1
College Plans 11

Voc Tech Plang 1!
Vac Tech Plams 12
Voc Tech Plans 12

Aced Esroll 72-6
Acad Earoll 72-b
Acad Enroll 12-6
Acad Earoll 72-6

=020 90k -Quer 021 L015 OO0t -.008  LOLL LC3I

-.891 069 -.005¢  hlh L1120 0% <009t 286 LULY
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PRI (RN S LA 10 § UL FUS UY R 5 S PR V|
S AT L S ) D 0 1T SS +1: BN 13 NS 1 RO [ SRS F R

£~

VSIS
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S AR} SO 10 UNNY V. J VNN U N5 NS U ) L IS B - 01

*oefficlent less than tvlce its standard error, increased by 20 percent to adjust for the deaign effect
due to clustered saspling (Sheh, et al, 1978).
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Dependent Variasles

Zol Prep school
Voo Tech Ttack
veo Tech 9anl

flgh Schwol Grades
dlgh School Crades

wllege Plany N
College Plans 7)
College Plans 12

foc Tech Plans 72
doc Tech Plany 12
Yoo Tech Plaus N

Podtyec Traln 'l-9
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fostsec Traln “.-b
Postues Traie 136
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